and informal memoranda in law practice. 6 I agree that email communications should be taught because they are a primary mode of communicating legal analysis in law practice. To prepare law students for law practice, legal writing professors need to teach students how to write the types of documents that they will be writing.
Building from Professor Tiscione's and others' work on assigning emails in legal writing courses, I offer in this Article another reason why the legal writing curriculum should include emails: writing emails setting forth legal analysis can help students refine their legal analysis skills in a way that writing the traditional, long-form memorandum does not. This Article focuses on email communications not as a writing product, but as a vehicle for enhancing the legal writing process. 7 Legal writing professors should embrace email as a means to enrich their teaching of legal analysis and to help students develop their legal analysis skills. Email writing should be assigned because it can help students through the challenge of performing legal analysis, and it provides a student with a powerful tool for working through the legal writing process.
This Article suggests that email writing should join free writing and oral presentation as valuable tools for helping students develop analytical skills. 8 This Article builds on at least two areas of scholarship on legal writing pedagogy. First, it describes the literature documenting and advocating for a focus on process, rather than product, in teaching legal writing. 9 With a focus on the legal writing process, professors have discussed how free 6 Id. (discussing a survey of practicing attorneys, which revealed the traditional format and substance of the legal memorandum had become nearly obsolete in favor of substantive e-mail as the preferred method for communicating with clients). See also Ellie Margolis, Is the Medium the Message? Unleashing the Power of E-Communication in the Twenty-First Century, 12 LEGAL COMM. & RHETORIC 1 (2015) . Taking the prevalence of email communications as a given, Professor Margolis examines the effect of technology on legal analysis. See generally id. 7 In this Article, the author does not engage in the debate about whether the traditional office memorandum is "dead," as framed by Professor Davis. See Kirsten K. REV. 83, 93 (2011). writing and oral presentation are tools for developing legal analysis skills. 10 Second, this Article adds to the growing body of scholarship regarding assigning emails in the legal writing classroom by discussing emails through the lens of process-focused teaching rather than product-focused teaching.
11
This Article advocates for assigning email writing in the 1L legal writing curriculum because drafting emails can help students develop legal analyses for a major writing project, such as a formal office memo or an appellate brief. The relative informality and familiarity of the email medium help liberate the modern student writer and can create an opening for deeper analysis where previously the student writer felt stuck or blocked.
12 The email assignment can provide students a constructive break from traditional legal memorandum or brief writing; with an email assignment in legal writing courses, students are freed from the formal restrictions of the memorandum. 13 This activity can help students refine their legal analysis and revisit their memorandum with a more informed perspective.
Part A discusses how legal writing teaching developed to emphasize process over product. Part B explores the connection between oral argument and legal writing teaching. Part C reviews the connection made by scholars between free writing and legal writing teaching. Part III, against the backdrop of the reasons for assigning oral argument and free writing, explains the benefits to the legal writing process of assigning email writing. Part IV proposes ways to integrate email writing into the 1L legal writing course to maximize its benefits to the legal writing process.
10 See Susan L. DeJarnatt, Law Talk: Speaking, Writing, and Entering the Discourse of Law, 40 DUQ. L. REV. 489, 522 (2002) ; Jenoff, supra note 8, at 187-88 (arguing for free writing in legal education to eliminate writer's block); McElroy, supra note 8, at 589 (arguing for oral argument as part of legal education).
11 See Hazelwood, supra note 2, at 284. 12 See Margolis, supra note 6, at 8-9. 13 Professor Tiscione once noted that she feels "liberated" when she writes emails, as contrasted to how she feels when she is writing a memorandum with all of its formal requirements. Kristen Tiscione, Professor of Legal Research and Writing, Georgetown University Law Center, The Rhetoric of Email and Its Effect on Legal Analysis, Presentation at the Fourth Annual Capital Legal Writing Conference (March 1, 2014). Email is "distinguished from traditional memoranda by its lack of format and the subsequent liberation of the writer." Kristen K. Tiscione, The Rhetoric of Email in Law Practice, 92 OR. L. REV. 525, 538 (2014) .
II. FOCUS ON PROCESS OVER PRODUCT IN LEGAL WRITING TEACHING

The Movement Toward Process
Legal writing teaching has evolved to focus students on the process of legal writing rather than the final product.
14 Professor Pollmann documented the progress of legal writing teaching beyond formalism towards emphasizing legal writing process over product: "Students learn that the process is recursive rather than linear; in other words, the process requires looping back to form a spiral of learning and thinking."
15
Legal writing professors employ many strategies to guide the student through the process of legal writing. These include freewriting, writing plans, peer edits, and other elaborate staged edits that "allow[] the writing teacher to intervene in the students' work while the students are in the process of composing."
16
Professors Felsenburg and Graham suggest providing more opportunities for students to pre-write and to "write to learn."
17 For example, they describe a simple first writing assignment: students write down the steps they go through in analyzing a legal issue presented. 18 In that assignment, the professors did not specify any particular format, allowing students to focus solely on the analytical process "without having to worry about the writing style or format that an outside reader would expect." Most notably, legal writing professors have written about two strategies in particular, oral presentation and free writing, which help give students a sense of freedom in the writing process and provide an opening for enhanced legal analysis.
Oral Presentation and the Process of Writing
With a focus on "intervening" in the process of legal writing, legal writing professors have developed a variety of exercises that require oral presentation. 20 Regardless of the type of exercise, the goal is to help students achieve better, stronger analysis. 21 The operative theory is that talking through analysis can help refine the communication of analysis through writing. Accordingly, many legal writing professors assign simulated partnerassociate meetings or "research reports" in the course of a legal writing class. 24 In my legal writing class, students engage in at least one interactive oral exercise concerning issues the students have researched and written about in a draft. 25 Students draw from their work-in-progress research and analysis for these role plays. For example, students might engage in a roleplay exercise in which they present about the law to a group of potential clients at a simulated industry conference. Or, they might engage in a role play in which one plays the general counsel of the client and the other plays the outside advising attorney. the role of law firm partner, while others assume the role of associate answering questions about a case from the partner.
Simply talking about ongoing work, outside of a research report or partner-associate role playing, also fits into "progressive" legal research and writing pedagogy.
26 By talking, students "focus[] on the process of writing and not exclusively on the end product." 27 Professor DeJarnatt notes, "Students will have the richest experience in conversing about their writing when they are still in the process of working out their written analysis."
28
Talking about ongoing work engages students in a very different way than postmortem examinations of final drafts.
29 Professor McClendon explores how "talking-out" improves writing: "Talking is a catalyst of writing. Talking is a bridge between thinking and writing."
30 Professor DeJarnatt explains how talking about writing enables and requires students "to explain their writing choices verbally" and "help[s] students experience being the audience for their [own] legal writing."
31
She discusses how such conversations about writing help students "develop their ability to have the effective internalized conversations that are essential to good legal writing and analysis."
32
In that vein, Professors Chew and Pryal recommend "changing your medium of composition." For example, they suggest to students who usually write on a laptop, "you can take your cell phone with you on a walk and dictate into your cell phone's voice recorder while you walk." 33 They suggest that the "change of scenery and the change of medium can help you gain a new perspective on your writing task." 34 Thus, legal writing professors have endeavored to benefit their students' learning by linking talking to the process of legal writing. Similarly, they have done so by linking free writing to the process of legal writing. Some legal writing professors have advocated for freewriting as a way to begin the process of legal writing or to generate new ideas in the analysis process. 35 Freewriting is "stream-of-consciousness writing." 36 The process of freewriting has been described as follows: "When you freewrite, you dump every idea you have about your topic on paper without regard for logical sequence, grammar, or spelling. You simply put your pen on the pad, or fingers on the keyboard, and record all your passing thoughts."
37 Others describe free writing as a "spontaneous, unedited writing that generates new ideas." 38 Professor Jenoff, a fiction author and legal writing professor, has described how the free writing process used in fiction writing can help the legal writer.
39 She discusses with her students the importance of "silencing our inner editors," and she reads to her students a passage that emphasizes the utility of loss of control in the writing process.
40
Legal writing professors have recommended a number of freewriting strategies. Professor Jenoff describes a timed writing exercise she gave her students:
They may be instructed to write with a particular focus or to answer a certain question, or they may just write generally. I tend to make the exercise relevant to the memorandum or brief on which the writers are working, but its less technical aspects, such as writing the fact section. I instruct them to write for ten minutes without lifting up the pencil or ceasing typing or stopping themselves to edit or doubt. Professor Jenoff further explains, "Many writers find themselves uncomfortable with the concept of writing freely and nonstop." 42 Thus, Professor Jenoff assigns the free writing exercise repeatedly in different sessions.
43 Professors Chew and Pryal advocate for some "parameters" for student freewriting.
44
For example, they describe the "question-andanswer" freewriting strategy: "[Y]ou interview yourself, first freewriting questions and then freewriting the answers."
45 They explain that "asking questions frees you to consider ideas that you haven't thought about before." 46 The idea of helping new legal writers write by strategically assigning exercises in which they write without control or with less restraint is therefore not a novel one.
Freewriting Opens Up Brain Space for Creative Associations and Critical Thinking
Scholars have advocated for the free writing process, not only for legal writing students but also for lawyers generally as they work through analysis of a matter. 47 Professor Rappaport argues that lawyers too often ignore free writing. 48 He notes that the "free writing process-opening the mind to all associations, possibilities, [and] hunches that may occur-provides a powerful basis for exploring the factual and legal possibilities of a case."
49
The idea that freewriting helps with legal analysis links directly to the need to address formal rules and schema in the brainstorming phase.
50
Professor Rappaport posits that lawyers, through freewriting, can benefit from opening their minds to less bounded, more powerful creative associations. 51 Similarly, Professor Rowe, in a bar association publication for lawyers, discusses the virtues of a writing "brain dump": "The goal of a brain dump is to move as much information as possible out of your head and onto a page. That will free up space for critical thinking." 52 Professor Rowe suggests giving students a short amount of time to write as much as possible, without worrying about technical skills or coherence. 53 Thus, similar to what has been written about the virtues of oral presentation exercises, or simply talking about writing, in the process of legal writing, scholars recognize the utility of "freewriting" in the legal writing process. I propose that email writing can provide process benefits similar to freewriting and oral presentation.
III. EMAIL COMMUNICATIONS AND THE PROCESS OF LEGAL WRITING
Oral presentations and freewriting help strengthen legal analysis by removing some of the strictures of formal legal writing that can limit students' abilities to focus on legal analysis. Writing emails similarly removes some of those strictures. Thus, like oral presentations and freewriting, writing emails can help students focus on legal analysis.
The presence of email communications in law school curricula is a recent growing trend. 54 Many legal writing textbooks now feature a chapter or subchapter on email communications in law practice. 55 A survey of legal writing textbooks revealed that 35% covered the "genre" of email memos.
56
The book sections on email memos generally cover issues of confidentiality and professionalism.
57
This section will first describe reasons set out by others for assigning emails in the legal writing course, and then explore an additional, complementary reason for assigning emails: enhancing the process of legal analysis. 52 
Oft-Cited Reasons for Assigning Emails in the Legal Writing Classroom
Email is the Dominant Mode of Lawyer Communication
Email is a prevalent form of communication in law practice, which is one often-cited reason why it should be assigned in a legal writing class.
58
Given the prevalence of email, students must learn how to write effective emails to a legal audience to be law practice-ready. 59 
Importance of Teaching Professionalism and Ethics of Email
Legal scholars have also argued that email communications should be taught because today's law students must understand the ethical dimensions of electronic communication. 67 Professor Fershee explains that legal writing professors must teach email writing to ensure students receive appropriate guidance on using the email medium professionally and ethically.
68
Recognizing the "decided informality" of email, Professor Fershee sheds light on the need to provide today's law students with guidance to make the transition from informal use of email to use of email in a professional setting.
69 Similarly, citing Professor Tiscione's work and reiterating the need to include email communications in legal writing curricula, Professor Hazelwood discusses the need to teach students the ethical dimensions of electronic communication. 70 However, although scholars have emphasized the prevalence of email communications in the legal profession and the unique ethical concerns associated with email communications as reasons for teaching email communications in legal writing courses, largely left understated and unrecognized as a reason for teaching email communications is the promising role of email writing in enhancing student writers' legal analysis and legal writing process.
Similar to Oral Presentation and Free Writing, Emails Can Provide a "Liberating" Aid in the Process of Developing Written Legal Analysis
Email can serve a very important function in a legal writing student's process of achieving strong legal analysis. Legal writers can feel freer, more liberated, and less burdened in email writing.
71 This significant observation suggests that email writing in the legal writing classroom may offer benefits to students' learning process similar to that of free writing and oral presentation, both discussed above. process can be distinguished from the benefits of focusing on email solely as a writing product prevalent in law practice.
The unique aspects of a medium can equate to or suggest different or new approaches to legal analysis. 72 Professor Tiscione asserts, "Just as the typewriter transformed writing, e-mail has transformed legal analysis."
73
For example, legal analysis communicated through email entails a shift in audience and persona from the traditional memorandum. Professor Tiscione notes, "When a lawyer writes an e-mail-as opposed to a traditional memorandum-her analytical process changes."
74 She suggests that a writer is "more aware of creating meaning in the process of composing e-mail" because the very nature of email communications in law practice places writer and reader in an ongoing conversation.
75 Professor Tiscione's insight imbues email writing with a unique place in the writing or prewriting process akin to oral presentation and free writing. A lawyer or student writing an email writes to a particular known person with the expectation of an eventual reply. That intimacy between author and audience may allow the student to see the audience's needs more clearly and prompt the student to attempt writing legal analysis in a clearer and easier-to-read fashion.
76
The intimacy between email author and audience can help a law student feel "freer" to focus on the audience's needs when writing an email as opposed to a traditional memo. 77 Professor Margolis shares her experience assigning practice emails to her legal writing students.
78 She describes how one student suggests to her that "it was easier to relate to the reader in this [email] assignment" because of the "lack of pre-existing structure."
79
Because the assignment had few rules about what the document should include or what form it should take, one student "felt freer" to focus on what information she thought the reader would need. 80 Professor Margolis notes that some students turned in their best writing of the semester in their email assignments.
81 She surmises that this success was due to several factors:
72 See, e.g., Margolis, supra note 6, at 28 (describing how the "iPad brief" has "the potential to be a multidimensional document employing analytical devices that go far beyond our current understanding of written legal argument"). First, digital natives (the generation of students who has grown up using computers from a very young age) are simply more comfortable and familiar with electronic communication. While the downside of this is the oft-noted problem with overly casual tone in professional communications, this experience reminded me that there is an upside as well.
82
Professor Margolis notes that because of the less formal structure compared to the assigned office memorandum, the students were able to better focus on the information they believed the reader wanted. 83 She recalls a specific conversation with a student about the relative lack of rules in email communications: "The class discussion about the first assignment had show [n] 86 Also, in drafting an email communications, students must provide the "bottom line" for a legal analysis. See Charles Calleros, Traditional Office Memoranda and E-mail Memos, in Practice and in the First Semester, 21 PERSP. TEACHING LEGAL RES. & WRITING 105, 107 (2013) . This mirrors the key points that a student might have to make in an oral argument. The author also notes that the exercise of having to provide a "bottom line" can help students with metacognitive development. Professor Niedwiecki defined metacognition in the context of legal education as follows:
[M]etacognition involves the awareness and control over one's own thinking. Metacognition is characterized by two components: 1) the awareness of what a person brings to the learning experience, and 2) the on-going process of actively planning, monitoring, evaluating, and creating pertinent learning strategies in order to complete some particular task.
Anthony S. Niedwiecki, Lawyers and Learning: A Metacognitive Approach to Legal Education, 13 WIDENER L. REV. 33, 41-42 (2006 Thinking of email writing as part of the legal writing process can help shape a legal writing professors' goals and approach toward teaching email writing.
88 A legal writing teacher might consider how an email assignment fits into the larger writing assignments of the semester and how email communications might come up in the course of that assignment in "real life" law practice. If email writing is presented to students as a way for working through their analysis, email writing should be assigned partway through a student's major legal writing assignment. Below are an example of an email assignment and ideas for others.
Example of Email Assignment with Focus on Email as Process
Approaching email writing as an exercise that can help "free" or "liberate" students from the formal requirements of an office memorandum, I often assign email writing in the midst of my students' work on the longest legal writing project of the semester. I provide an example of such an email assignment below.
Every fall semester, like many other professors, I assign my 1L students an office legal memorandum that accounts for the bulk of their final grade. The memorandum includes all of the classic components: Question Presented, Brief Answer, Facts, Discussion, and Conclusion. I give my students a page limit, usually fifteen double-spaced pages. For most of my students, the memorandum is an unfamiliar, challenging undertaking. By virtue of its form, the memorandum, with all of its requirements and its unfamiliarity to students, can be intimidating and daunting. Meanwhile, students are still learning how to implement the legal analysis framework.
89
About halfway through the semester, my students turn in a draft of their long memorandum. They have several weeks to refine the long 87 Professor Tiscione expresses a concern "that the skill required to synthesize information in a fluid, readable, efficient e-mail is that of an expert, not a novice." Tiscione, The Rhetoric of Email in Law Practice, supra note 13, at 540 (emphasis added). However, Professor Tiscione also argues that perhaps students' familiarity with the medium of electronic communications will lead students to focus further on content rather than the medium. Id. at 541-43.
88 See Margolis, supra note 71, at 121. 89 The legal analysis framework may take several forms, represented by various acronyms such as "IRAC," "CREAC," and "CRAC." memorandum draft, based on my feedback, their own self-assessment, and additional exercises and readings.
During the process of my students' writing and editing the long memorandum, I may assign emails as well as role-play exercises requiring oral presentation. After the draft assignment is due and before the final is due, I have assigned my students to write an email to the client. One semester, for example, after the draft memo assignment deadline, I provided my students with this transcription of a simulated voicemail message from the partner 90 With this voicemail message in hand, I instructed my students to write an email to the partner that was single-spaced and did not exceed one page. I gave them instructions in class to provide the bottom line-the answerat the beginning of the email and proceed from there with legal analysis appropriately responsive to the partner's request. Alternatively, a legal writing professor might provide absolutely no email parameters to students.
Other Ideas for Email Integration in Legal Writing Courses
With a focus on the writing process rather than on emails as final written product, a legal writing professor could implement any number of variations of the above-described assignment. For example, a legal writing professor might assign an email in the midst of work on a brief, defending or explaining a part of the brief to a skeptical colleague or client. Or, the professor might inform students that they must write an email to a new associate who is taking over a portion of the assignment. The email assignment could be as "simple" as an email summarizing the contents of a 90 I arrange for a real law firm partner to call into my class and use her or his real name, but the name of a fictitious law firm. Thus, when the students receive the voicemail transcription, it often contains the name of a real person. However, all names have been changed for this Article. draft brief's discussion in one or two paragraphs. Regardless of its simulated context, the email assignment meant to help a student refine legal analysis should be given in the midst of a longer writing assignment, and it should compel the student to report on the analysis in the ongoing legal writing project.
V. CONCLUSION
Today's law students are eminently comfortable with email communications.
91 They are usually not as familiar or comfortable with the office memorandum or the appellate brief.
92 I propose that legal writing teachers recognize the importance of email writing in the process of legal writing. The reasons for assigning email writing in the midst of a long legal writing assignment with many formal requirements, such as a memorandum or appellate brief, mirror the reasons why a legal writing teacher might similarly assign oral presentation exercises or free writing exercises. Having students write in a medium they are comfortable with will help them feel more liberated and more at ease. They may make creative associations they otherwise would not make. They might also develop a keen awareness of the shortcomings and strengths of their analysis.
93
Similar to oral presentation and free writing during a longer legal writing project, email writing can help students engage more closely with their legal analysis and write more effectively. In this way, email writing assignments serve as part of the writing process and not purely as a final written product for the sake of giving students experience with a prevalent mode of lawyer communication. Ultimately, legal writing professors' strategic assignment of emails in the midst of legal writing assignments will enrich students' writing and learning experiences, and provide them with a lifelong writing tool. 
